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ABSIEACT * 

The 'goal of the project was to provide educational 
and guidance personnel in vocational and technical fields with new 
perspaczives relating- to teaching and counseling Mexi^can-Amer ican 
students. A two-week insritute was held in June, 1973 at the 
Universixy of Arizona f-or counselors, administrators, teachers, and 
student representaifives of high schools with J.arge .mino^rity 
populations in Arizona, New Mexico, and California. Objectives of the 
institute* related to pi^oviding career information and increasing 
awareness of cultural^ differences. Based on participant assessment of 
the problems facing the Mexican-American students in their 
^relationship with counselors and teachers, a pilot program to 
increase the relevancy of the school program was developed. Also 
developed were programs for a .bili.igual resource center and a, program 
to improve communication between teachers and minority . 
students— pro ject "RAP. ".The report of the project, describes the 
institute, presents the programs developed, and includes the program 
schedule and participant lists. The evaluation instrument is also , 
included with tabulated results and comments from participating 
groups — administrators, students, counselors, and teachers. (HJ) 
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The proposal'for the project, An Institute^ for Guid^uice, Counseling, 'Ad- 
ministrative, Supervisory and Teaching Personnel in Vocational Programs 
for Chicane Students at the Secondary or Post- Secondary School Level: was 
submitted by Dr. Robert Kerwood, Director of Professional Development in 
Itovember 1972. Dr. Kerwood in turn submitted th? proposal to the Advis- 
ory Council for Professional Development for criticism and evaluation. 
After minor changes, the revised proposal was. taken by Mr. Eug^ene Dorr, 
Associate* Superintendent for Career Education and Director .of Vocational 
Education to the Arizona State Board of Education for final approval in 
January 1973 • * 

Appiication*. were sent to 35 high schools in Arizoua, Calif oxiiia and New 
^^exico- '^he ^applications were sent to administrators, department chair- 
men and teachers in schools ^ that have a larg-e percentage of Mexican - 
American students. Thirty-six applications were -returned* arid^ 21^ adults 
actually participated in the institute. 

T'he goals and objectives for this institute ^nQ their, fulfillment were 
as follows: ^ " 

1. The basic goai-^oT this project is to provide educational and 
. guidance persormel in vocational .'and technical fields with 
new perspectives relating to counselling and guidance and neW 
approaches in education in those fields as related to Span- - 
ish'^^eaking students. - •» • 



At the beginning of the institute the participants'" were giv- 
en an Awareness and Perception Check to be u^ed as the basis 
for the development of the institute'. The adult partici - 
pants were asked to list how they saw 'the Mexican-American 
student. In turn, the student participants were asked to 
list how they saw ihe teacher or counselor. Adults and stu- 
dents were able to recognize problems they* both felt had to 
be ov'fercome during t& institute and in their own schools if 
effective counseling of ^the "Mexican-American student was to 
tak;e "place". 

100^ of tthe participants were able to identify and list ape- 
cific problems faced bj^ the Mexicati-American student in his 
relationship with teachers and counselors. ^ 

\ 

Some of the problems identified:. 

a. Awareness of cultural background is needed. 

b. Appreciation for cultural development is limited. 
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c. Awareness for care'er information is limited. 

d. Appreciation for careers is limited^ . 

e. IbqDerience in career information is limited. 

f . The 'Wiole ^dividual" concept is npt being .stressed. 

g. Direct emphasis to the' **5elf" and how he fits into^ 
the -total environmental picture is lacking. 

h. Lack of teacher and administrative understanding of 
ethnic differences. " 

To provide a working knowledge of information in regards 
to requirements needed to enter the labor market^ ^ 

100^. of the participants were informed by the visiting 
^consultants of what., is needed by the Mexican -American 
student to better prepare him to enter the labor market. 
Materials handed out .by the- consultants in relationship 
to their occupational areas will give the teachers and 
counselors a more realistic^ basis on which -to more effec- 
tively counsel the Mexican -American student into making a 
wise career choice. 

A two week institute will be held at the University of 
Arizona "irivolvin^ fifty counselors, teachers and. supervi-. 
sory personnel from secondary and post-seconclary schools 
in Arizona, California and New Mexico. In' addition, it 
is hoped that fifteen students, representative of local 
hi^ schools,- junior college and university will be in- 
cluded in the project. 

A two week institute was ^eld at the University *of Ariz- 
ona beginning June 18 and ending June 29^ 1973- Included 
in the group were 2li teachers, counselors or administra- 
tors ani.d^ 111 students*. Three representatives were from 
California .and two from New Mexico. A conflict existed 
between this institute and another sponsored \yy the Pima 
bounty-. Career Development ^Center which was offered at the 
same time. Many counselors from the second institute at- 
"tended the afternoon sessions of this institute and were" 
able to offer many useful suggestions to the participants. 

To provide information of the .requireijients needed for en- 
terpjng special areas of employment. 

100% of the participants were given information and mat- 
erials concerning the requirements needed to enter into 
special areas of employment. Consultants from the areas, 
of Medicine, Ehgineering, Marketing, Homemakihg related 
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occvipations, Manufacturing and other areas where special 
tl*aining is needed were used to provide the participants * 
with information and materials necessary to more effect- 
lively counsel their, students. 

To provide information related to the opportunities fqr 
advancemient^ and training available vjithin the^different 
areas of employmenp. 

lOQ/S of the consuli^ants 'provided the. participants with 
charts, graphs and job classifications within their res- 
pert^ve areas of employment indicating the opportunities 
for advancement, and training given their employees with--; 
in their companies; or paid "for by the company so that 
promising employees may attend the local junior college 
or university* 

o 

Due to lack of time -within the two weeks consultants from 
unions and apprenticeship programs were not used* Some 
of the, participants indicated that this should be done, 
in the/future, and every effort will be made to do this. 

iTo provide a working knowledge of cultural infonnation 
about Chicanos in the Southwest-Historical, Social, At- 
titudes, Family, Geographic location and mobility. 

, if 

100% of the participants, during the institute were given 
the following publications from the United StatesjCommis- 
sion on Civil Rights. 

Report 1: Ethnic Isolation of Mexican-Amer- 
icans in the Public Schools in the Southwest. 
Mexican -American Study^ April 1971 > 
Report 2r Outcomes for Minorities in the 
Five Southwestern States. 
The Unfinished Education, October 1971 * 
Report 3: Mexican-American* Education in 
Texas . 

A Function of Wealth, August J.972 . 

In addition, the participants were presented in the form 
of filins and lectures the historical to present aspects 
of the Mexican-American culture and social , structure plus 
information and .examples of the language problem faced 
by the Mexican-American in his attempt to function within 
an Anglo society. * " 
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To prAvide inf onnation of the need for bilingual' per- 
sonnel in all phases of industry in the Southwest Uni- 
ted States. 

90% of the consultants were able to identify for the 
participants areas of greatest need for J)ilingual per*- 
sonnel ^and the ^problems faced by some industries' in ^: 
their' efforts to recruit this type of qualified person- 
•nelj also how the public schools can better prepare 
their students to enter into these areas of employment. 

A field tiip vas taken -to the .twin plant area of Mexico- 
Arizona where^3f Aineric^ companies ^are presently lo- 
cated-* It was^particularly eye opening to some of the 
participants who had never seen industry of this type 
in operation^ and to learn the problem faced by -'the A- 
merican companies located on the U.S. -American border 
in their search for qualified bilingual supervisory 
personnel. . • • 

Many consultan"Jis felt>that schools should play a great- 
er role in prodding the minority ^student with as broad 
an explQration into the areas of careers than is pres- 
ently being done. In this\^ay these s.tudents would be 
able to prepare to enter into a. career that is most 
suitable to them^ be it an entry junior college or uni- 
versity level career* \ " 

A post-institute workshop mil be held' on November 30 
and December Ij 1973 to begin, the basis for evaluation 
of the workshop and to make recommendations for future 
workshops. ^ " ^ 

A post institute workshop was held on- December 1^ 1973 
at the University of Arizona' with 19^dults and studen- 
in attendance. 

Evaluation .will be based on: 

(a) Change in perception of cultural variance in Qhi- 
cano-Anglo population centers. 

.Due to the small number of out-of-state parti ci^ 
pants very little was done to point out the cul- 
•tural varients within these areas with one excep- 
tion of a more militant aspect. • The participants 
were made aware of the different feelings only io 



two areas of California and one in New Mexico ^lo6/S 
of the Arizona participants were able to identify 
and, list \ common variations whiqh were applicable 
to their respjective schools. , - ' ' 

Educational program ^changes' resul-^ng from aware- 
ness gained in the two-week institute. * . 

What plans qr programs have felt a change .or are 
in the process of being changed? 

Personnel Change - ^ " ♦* - 

-attitude toward- fellow stiudeijts in general /more- 
accepting) , J * 

-more willing to accept cultural differences 
-realized Uhat this seminar was going to be more 
than a fun<^time - 

-concept- of teacher and counselor as seen by the* 
"student is' vastly different than the counselor's 

own perception of self ^ 
-Seminar was a stimulus for self -improvement 
-going to the counselor was reported by spme^^stu- 

dents , " 

-students started to^ see counselor as a person 
-students saw problem of other Mexican- American^ 

that they didh't realize existed 
-evaluate, what you are doing and change to take an 
''active interest in others o 
-became aware that Anglos were not 'aware <Df the 

problems .of the Mexican-Amenican 
-realization of the problems that exist. > 

a. wrong teachers and counselors (matching of 
students and faculty should be consciously- 
attempted) 

b. secretaries and administrators should be niat- 
ched, also *' ' 

c. communication of ^ admini'strators an^ others 
(parents) should be*impr6^ed (administrators 

j must meetf more frequently to get their game 
together) • . 
-d. teachers 'should start listening to the stu- 
dents ^ ^ ^ 4 

e. the need /or students to exert their own feel- 
ings and decisions 

^^Jhat Should Be^ Changed 
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'^Mevf St-art" progranr for 7th and 8t*h graders 
-Mare student resource students and teachers .go- 
ing to junior -high 'ra^ elementary grades (Ghjplla 
already doing it)' " . ' 

-Who you know means that you get 'ahead. .(Workitig 
ha'rd may not ge;b you there) . % Do we teach the^i- 
deal, and*the right way or do we teach t\^gu\ 
way? " * . • • 7^.' 

-Tutoring should' be available , - ' 

-Learn the politics of school - see the principal. 
Thing? can work for you. ^ • * 
-Students , should feel free, to come see teacher 
on an inforpial basis 

-Parents need continuous education (.some programs 
are already in operation to do this) 
-Learn "to. .relate to your own paren^ts - you^ ^may 
have to take. the initiative - " ' ' 

-Use first name at high school (for teachers and 
. otheVs) . * * 

-More informal atmosphere in school^ more respect 
will follow » " ' * 

-Revitalize/yourself Figure out ways 'to revit- 
alize teachers/ counselors^ and admiliistrators. 
-Health careers are not publicized ' 
-The- need for alternate options to the present 
school system 

Miscellaneous Thoughts and Ideas 

-Students wark with and observe counselors at 
work- Then it is possible for student to evalu- 
ate what is being done and Appreciate what, the 
prbblems are . , t * . , 

-Counselors" arid -bthers help feed information to 

/-eeniorsr*and- others - ^ *- * 

-Counseloi's get together and pull college infor- 
mation together so it* is readily accessible* 

-Get }±^^ of U of A professors who are approacha- 
ble and human. * ' . 

-Students get together for "bitph" sessions with 
administrators. . . * 

-New .Start and ot*hers whould ^schedule' meetings 

"far in advance so as to avoid* conflicts 

-How much are Scholarship, ' financial aid, BEOQ, 
etc, publicized? Not much. Set up meetings. 

-How much do you know about vocations, job possi- 
bilities, your- s'trengths and weaknesses, how^ to 
apply i^or a job, etc#?- 
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^ ' Characteristics That- Sbiidents Should Develop ^ 
.-Seek out those who pan hlep you, counseldr, parent, 
relatives,:, government agencies, etc. (Learn to seek 
out those who, can help). ^ . 

-If something is g9ing wrong, find someon-e"' who* will 
•help, stay with it tintil you get a solution. 
* -Educatp yourself in cohnection with formal "^jchoolj^ 
^ education^ -""^observe.- others and how they got thdre. 
^ -Eat as well as yo\i can. Take ca^pe of your^ody. 
-It is never too late to staij^t^ after more education,'a 
new girl-friend or a boy frie^id* , " 
-YoUi^an do it even tho your grade point average is 
io(/ low^ , • ' r 7- 

-If you are istill e:q)loring job. possibilities' at age 
2ii, you are still on schedule*. 

-We .need ";^"Med" Start. Xor everything .'^^ ' " • ' 
-Sor^eone may need to lead you by the hanci for a while 
before you take off pn your own.' ' 

c) Participants^ contributions towards improved cpu\ase^- 
ing of Chicano students. ' , 

During the two-week Institute the participaats' were 
divided into five groups- to attempt to identify pro- 
blems- within their schools and to write proposals 
that would help* them more effectively counsel Chicano 
. stoidents and how to work with other counselors, and 
teachers to attain this goal. Five proposals were 
written and given to all participants at the end of 
the two weeks. , 

Included in the groups were the ^student lab assist- 
ants who had a tremendous" impact oJT the adults with* 
•th^ir objective evaluation and suggestions 'as to how 
theiV counselors can* be more effective in the.future* 
Many'^of their ideas were incorporated into the writ- 
ten proposals. Copies of these proposals will be a.- 
. ttached to* the end of this report. . " * 

d) Recommendations leading to increased effectiveness 
of future workshops... ' \ 

Q0% of the' parliicipants wer^ unanimous in believing 
that this type of institute, be funded in the future'^ 
it should be expanded to' three weeks, a Very hard 
effort be made ^ to have the consultants^ be of Mexican 
American background, students who have dropped out 
be used also, more Mexic'an-American parental involve- 
itient. 



The.'^arrio§ ,of Tucson should be visited^ more time 
should be allowed foRj contact by th^ students and 
/adult participants, student^' should be palid on th^ 
•same days the adults are ^ so they 6an afford to part- 
icipate in activities with the gt^jnxp, a larger rep- 
resentation bjr more employment groups and --programs , 
more cultural information should be*prbvlded." 

What plan.s or program's have felt a change or ape in 
the processT'Of being* changed, 

FormaX,ai}d Informal Programs the Resulted^ y 
-Semi-weekly meetings of counselors and others to 

keep posted on •'•events and new ideas t^ru speaker^ 

(Tucsorf High) 

-Pictures- and slide presentation of Mexican-American 
culture Vt Cholla and at east- side schools by Chol'- 
la students ' " ' ^ ^ 

^ -Manny Quevedo went to many Mexican-American homes 
to'^find* outx^hy students d^p out "and why potential 
drop - outs were not interested in -school (Tucson 

High) , • ^ : 

-Career awareness program at Pueblo exposed careers 

to students, ' especially^ those, who , ^re -'i)otential 
fc drop-outs. Career Cen\eT at Pueblo^ in the near fu- 

'ture. ^ ^ . ^< : 

-Busines Si Education ^d Industrial Arts* areas afe^ 
o teaching toward "job placement' 
-High School counselors should spend more, time in 

tlie junior„highs • ) ^ " " ' 

-The kndwledge that more options . should be available 

for students., (they are, forced into things that are 

meaningless) 

..-Non-verbal test scores are being profiled now by 
TPS" (a, valuable "piece of information- in many-in- 
stances) * ' ^ ' ' , 

-New Start at U of A is researching why students drop 
out and have problems , 

-Sofne .students are "tracked ^*^'ioo early. • * 

, -See .vocational training as an effective qay of going, 
on io other opportunities. 

-Don't became discoura<^ed too soon, stay with the job 

The 'participarrts will" develop an instrument to he 
used by them to tatiulat^ and follow-up fprmeJ) stud- 
ents and* graduating students as to the effectiv-eness 
' qf their program/ changes. ' Also this instrument will 
be I used to better thp effectiveness of future work- 
shops. ' ♦ * ■ 



EVALUATION INSTRUMENT 



A Counseling Chicano Evaluation Instrument for' Chicano Students 
and Counselors Who Are Involved witH Counseling Chicanes \ho Have 
Participated in a Suinmer Seminar Which Attempted to Increase Per- 
ceptual Awareness and .Change in Certain Areas > 



Check One : Student 



Counsellor' ' 



Teacher 



Other 



(indicate) 



Area^ 



\ 



(Circle One) 
Awareness & Change 



T3 



o 



o 

Q> 4^ 0) 



t 



e 4^ c*^ w 

5 -r-- CO XT 

CO ^A O 

B C D E 



I. 



Personal 'Xhange 

a. Students become aware, of others as 
unique human^s and become .awar^ of 

• ^, critical problems of their own ^ 
• . ethnic group members and o-the2;'S..i •^''^ 

b. Seminar was a stimulus ^f or self , 
.improvement. , 

>» . * _ „ - _ 

c. students sought oUt' counselors and 
- tea6hers more frequently 



A, B C D K 



ABC D E 



A B C -D E 



.d. -Students became aware „ of the need^ 
^to.'^atch"' students and teachers..*. 

' ' ' ' -/ 

e. Parents J t,each,ers, and adminjLs^ra- 

. . tors are hearing what students say •-■ 

Forma^^ and Ihf ormal' Ppograms 

Coi^isalors set up in-seirvice mee-t- 
±ng£l i-*^ become aware of the image 
' tha*\tbey are , preseiiting and keep 
; thomsbifves posted on currferit ideas 
(students are* Involved in this)... 

b., SiDudent part? cipation has been ex- 
^ ' . panded thn? publicizing minority 
/ ' cultures, researching drop- ojitsr- 
and lack of motivation, and empha- 
sizing Career .Et^cation'.- 



A B C D E 



A B- C D E 



ABODE 



A B' C 



D E 
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« 

c. Teachers are using Career Education 
sources anci^peakers 'in their sub- 
ject matter area»»»»% • 

d» Students and counselors are involv- 
ed in elementary and junior high- 
' .visitation to. -acquaint ^that level 
mXti the hi^h school know-how 

e» New t.ests are being explored to get 
at the uniaue potential of students 

" ___________ 

IK^ V?hat Should Be Changed 

a% All students become aware of the-- 
politics and philosophy of the sch-^ 
' dol aaid of teachers so that they 
can succeed • . . . . 

h. Tutoring session is handled during 
the class hour by the teacher or by 
a concerned student 

b. Parents'^ and teachers bQ.come aware 
of the community school anci other 
educational pos sibilities ( the 
' ^ need for continuous revitalization) 

d» A more human atmosphere is develop- 
ed m the school • 

e. Scholarships, financial aid, BEOGj , 
vocations, etc. are publicized. 



ABODE 



A B C -D E 



ABODE 



ABODE 



ABODE 



ABODE 



A B e D 



ABODE 
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(g) A continuous evaluation of the project will be 
conducted- d uring the two -week institute and at 



the end of the program- "Tlesullrs*^"^ — 
dations from these evaluations will be includ- 
ed in the director's final report. 

At the end of each day, the participants were* 
asked to evaluate the day's sessions by free 
response. M'st of the canments.wpre positive- , 
and whatever^ changes were suggested were made 
within the time allowable. At the end- of the 
tw6-week institute a formal evaluation *was 
made an d tabulated, this is included at the 
•end of V^s report* ' . \^ "'^ - 
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It must be noted that immediate results of the institute will not be tot- 
ally available; but in a program of this type, the results may- not be / 
evident until programs have the opportunity to make the changes necessar- 

y to become pff pntnvft r^r^^^ ^Hf^anrp^ prn^rrAms^ . . -\ 
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RATIONALE 



Eighty ^eFcerrt'oTlDUf students do not have saleable skills upon leav- 
ing high school. Yet, eighty percent are involved in Agriculture Indus t-= 
Ties, Home Economics, Distribution, of Goods and Services, Health and' Trade 
and' Industrial Occupations • 

For every ten pupils entering first grade (nationally), 8.0 will entpr ^ 
high school, ?•? will graduate from high school, U*2 will enter college, 
and^2.11 will earn a degree. 

The entire educational structure of ^ our country i.s currently being 
challenged by nany sectors of our society. Sudents ift general are demand- 
ing a more "relevant" education. Chicanes, among other minority students, 
in particular, a^re clamoring for equal education ojiportunities. They charge ^ 
that minority students are system§5iically forced out of school or are chan- 
neled into ineffective -vocational programs. , ^ 

Public education falls short of meeting th^ needs of many students in 
our schools today.' There appears to be an excessive emphasis on academic 
subjects ratl^er than basic communication*«skills . Most counselors are better 
prepared to counsel the college bound rather than the non-college bound de- 
gree-oriented student, the result being that students receive little actual 
vocational guidance in a typical high school. Vocational gudiance activit- 
ies can help young people make intelligent decisions regarding their eventual 
occupational destinations. 

Some colleges and universities have responded by recruiting Chicano stu- 
dents and are attempting to provide academic programs which more closely cor- 
respond -to their needs. But these institutions are few and reach only a verjr 
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small number of the Chicano student population. Ob^^iousiy, more, institu- 
tions of learning must accept the responsibility of actively recruiting Chi- 

cano students and providing them with meaningrul academic programs. But un- 
• ** < 

. , ' . . .... 

til they do, xt is th^ responsibility of the secondary and post- secondary 

schools to provide effective programs which will give informatign to these 
students egarding opportunities in the vocational fields, and to train them 
competently for the occupational world when they choose to prep^e for it. 

In general, educational personnel in vocational fields are aware of the 

^ - * 

potential value and untapped wealth the Spanish- speaking students represent. 
They recognize also the sp&cial needs, particularly as related to language, . 
of many of the Spanish-speaking students. Consequently, there is an increas- 
ing willingness '^on, the part of soTne os these instructors to provide more 
-flexibility in program and schedule planning and to try^other approaches to 
meet these special needs. 

An approach using bilingual education would better help meet these needs 
and would aiso satisfy the demand for bilingual personnel in the various oc- 
cupational fields. There are a large number of ^ahish-speaking* students and 
potenLidl students who would profit immensely from vocational education if 
these special approaches and programs were available; and mor^ important, if 
pertinent inTormation and orientation concerning these progr.3ms were more 
•effectively disseminated* c 

^However, many Chicanes, like other minority students, are now overly ^ 
-sensitive abotJit being channeled "in t;o voacational careers and frequently re- 
ject them altogether. * Also, counselors who have been subjected to charges 
that they systematically force minprity students into vocational programs 
* understandable no^ he.^itate to advise and guide Chicano students' into voca- 

• ^ , 17 
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tional programs. * ' ^ 

At the heart of the problem is a national attitude that says vocation- 
al education is designed* for somebody else's children. It has infected 
state govemfneiits to.the point that they invest far more money in universi- 
ties and colleges than they do for support of skill training for those. whose 
initial preparation for'^the world of work precedes high school graduation. 
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General Siunmary of the » Project * • 

The basic objective of this project was to provide educational personnel ii^ 
high schools with vocational and technical pf ograins with a new perspective 
relating to counseling and guidance. in those fields as related to ^nisti- 
speaking students. V ^ \ 

The institute was to make the participants more aware of the 'Cultural differ- * ^ 
ences and, needs pf the Spanish-speaking students and potential students, -aud 
provide a new orientation for special approaches and programs 'for vocational- 
technical education to meet the needs of Danish- speaking students. 

Approval to proceed with the project wa^ given. by ^lie Arizona State Btfard of 
Education in January 1973 Wd plans were made to conduct the institute from 
June 19-29, 1973- * \ 

The original proposal called for the selection of fifty Counselors,. Teachers, 
Super/iscry ^nd Administrative personnel. Criteria for the selecticr. zf rs-r*.- 
iclpants was: 

(1) Guidance^ Counseling, Administrative, Supervisory 
and Teaching personnlBl representing schools* that 
have -a large proportion of. minority ajtudents and 
offering extensive ,vocational progrant|. ^ ^ ^ 

When the original institute was plantied and applications' sen^ dfi^^ in the spring 
of 1972; 75 applications were returned. This year, when ^pplicati-ons were again 

it out it \^as Hope for the same number of applicants: In that case the post- 
*^rk <ind the L»pcrtance of the applicant ^o the outcomes of the institute were 
to be Uvsed to select the participants. The number of applicants was small en- 
ough to t)ermit aii who -applied to participate in the institute. 

Mrs^ Muriel Tapman, of the EPDA office in Washington, D.C. suggested "that we in- 
clude in the institute participants from the states of, California and New Mexico 
CO that they in turn might offer similar institutes in the future in their ot^ 
ctates. In addition it was suggested that in order for the institute to be more 
effective and establish a basis for the problems of the Mexican r American student 
that IS students representative of high schools vriLth large minority populaticr.r 
be included in the^ pyoject. ^ 

The students proved to be a valuable assiet to the .institute* They were able to 
make many personal observations during panel discussions and in group work. 
Many of the observations and sugg^^sti.^ru^ ^^Lll be of great help to the coranselors 
jinf %nf'K>s->, not .-^nly f jr Mexican-Americans but other students as well. 

The Gtudent^^ were to understand that there are many duties a councelor hac 
that do not. allow him to be as available as they would like. But on the other 
hand, the counselors came to realize that the Mexican-American student because 
of his etlinic background is not likely to seek ouL a counselor and that the . 
countrelor should make himself more available to the student; by seeking him ovgfc 
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or,Ly Deing on ampus where he can be seen by his students* Some of the stu- 
dents felt that a Tew of the adults were very Slose minded^ but by the same 
tokea^ some of the adults felt the saine way about the students j and an in- 
stitute of this type -will not completely solve this problems 

Ir. ootdl, many of the adults and students were made aware of the fact that 
Inhere are distinct and strong feelings by Mexican-American students as to the 
relevafice of -their school program aTid their future career. 

Many adults were, able to accept this and, to offer suggestioffs as to how to 
cet'^r help their students in their respective, high schools^ while others v;ere 
ci'f^fr.dcrd the more vociferous participants and ia turn labeled the. inc^ivuie: 
a failure, which is to be expetted in any program where there is a large group 
of '^people with different ideas and personalities. ^ * * 

The institute did open a door 'by whic^ adults and students^ can meet on. mutual 
ground ^and discuss problems and ideas that canbe beneficial, to both sides. 

As one student expressed it: ^ , * 

^ "I think I got a closer look at the teachers. I've realized they«r^ 
human and have human needs ! We can work hand in hand. I think we'^ 
got something started. " / " " . , 



Recommendations for Futut^e Institutes 
The only changes from this type of program would be: 
I^^^'^'lncrease time to three weeks. n 
" ' 2. Make a concentrated effort to find Minority consultants.. . 
' 3. Use students who have dropped out .,. ^ , ■ « 

h* ' Use of Mexican- American parents. 

Visits to local Barrios. " . ^' ^ 

6. More time for^roup interaction. - ' ^ 

7. Larger representation of employment. ^ 
- -8. Provide more cultural informati-on. - ^ . 

•9. Objectives should be defined early.' 

10. More yaration in field trips. 

.Recommendations to Admini sterling Bureau ^ ' ^ " ' 

The cooperation and help from all agencies was extremely valuable in the , 
planning and execution of this project. It is hoped that^futur§ projects 
of this type will b(^ funded. . • ' 

The director's of the project would like to thank the following person^ for 
their help and assistance. ^ ' 

.Mr. Fra.nk Pe^azolli ^ , 
U.S. Office of Education 
Department of Health, Education and Welfare 

Mrs. Muriel Tapman 
' U.S. Office of Education ' > 
^ Dep^rtm^nt of Health, Education and Welfare 

>Ir. Eugene- Dorr 

Superintendent for Career Education and 
Director of Vocational Education 
Arizona Department 0/ Education 

^MN Robert 'Kerwood Ph.D. 
Dire^or of Professional Development 
Arizon^xDeoartment of Education 



RESOURCE PERSONNEL FOR THE INSTITUTE 



Alvarez, Delfina 
Allen, Earl 
Aros, Art 
Border, Barbara 

Christenson, Arnold 

Gonzales, Elizabeth - 
G2?ass, Mel 

Guerrero, Adalbert o - 
Ingersoll, Roger 

Kerwood, Dr. Robert - 



Dean Lj^nch' 
Monte s, Fred 
Oyama, Henry 

Ponoe, Jorge Perez 
Porfcillo, Eniesto 
Quesada, "Adolplio 
Robortcon, John 

RonquillD, Ajjjpando 
Sanchez, David 



Gounselop: Pima Coinmunity College 
Personnel Analyst:. City of Tucson 

J4ed Start Staff: University of Arizona Medical Center ' 

Home Economics Sjpecialist: Arizona Department of Edu- 
cation *• ' ' , . 

Director of Food Services: ^University of Arizona Med- 
. ical Center ^ . ^ 

* • 

Director of. Student Development: Pima Community College 
Public. Relations Department: Hughes Aircraft Company 

■ Assistant Dean of Students: University of Arizona ^ 

■ Administrative Assistant: Pima CoUnty Career Development 
.Project 

Director of Professionstl Dey^lopmeitt: Arizona Department 
of Education 

- Director of Public Relations^ Duval-Sierrita Corporation 

Director of Financial Aids: Pirfa Community Ccllegr 

Director Bilingual-Bicultural Education: Pina Conr.unity 
College 

- Director: Office of International Programs 

- General Manager: Radio Station KXEW 

- X Reporter: Tucson Daily Citizen \ 

- Director* Personnel Services: University of Arizona Med- 
ical Center ^ , 

- Counselor: Phoenix Union High^'School 

- Director of. Testing: Pijnfia Community. College 
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' . STUDENT ^PARTICIPANTS FOR THE INSTITUTE 



Alvillar, Angela 
Baron^ Paul 
Benitez, Christina 
Chiaffino, Manny • 
Duarte^ Yvonne 
LopeZj Eddie , 
Muhozj Gloria 
Nunez J Rosa 

♦ 

Parra^. Eddie . ♦ * 

Peralta^ Albert 

' ftivaSj Josephine 

Shive],yj Lois 

\ • 

Ybarra, Charles 



- ^ Pueblo High School 

' University of Arizona 

- Pueblo High School 
Tucs^on High School 
Pima Community College 

- ■ ,Cholla High 'School 

- , Cholla High Schopl 

Sunnyside High School 
Sunnyside High School 

- .Cholla High School 

- -Pueblo High School 

- Tucson High School 

Pueblo High School 

c ■ 

Cholla High School 
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ADULT PARTICIPANTS FOR THE INSTITUTE 



Alvarez, Delf-ina 
Barnhartj M-^ry 

, . Campbell, .Maynard 
Dbminguez, Gloria . ^ 
rventevilla, Sotero 
Gallego, Olivia 
Garcia, Eva 
Garcia, Francisco 
Gonzalez, Ruben 
Gonzales, Alfredo 
. Hani It on, Jolin 
LeaveXl, Don 
McWilliams, Bob 

. McVJilliams, Susan 

t McCarthy, Tom 

' .Medina, Ricardo 
Mueller^ Barbara 
Munsinger, Marian 
Santa Cruz, Saturnine 
Sotomayor, Robert 
Taylor, Deanna 
Thompson, Denise 
Weigand, Bnanuel 
Zammit, Alfred 



ERLC 



Counselor, Pima Community College 

Teacher, Santa Rita High School \ 

Counselor, Tucson High School 

Teacher, Tucson High School 

Instructor, Pima' Community College ^ 

Teacher, Pueblo High School - ' 

Counselor, Los Angeles' Public Schools 

Teacher, Los Angeles Public Schools * 

Counselor, Famih-ton, New* Wexicc Public Schools 

Counselor, LULAC , . , 

Assistant Principal, Saff ord Junior High School 

Teacher, Pueblo High School 

Teacher, ^Sahuarita Public Schools 

Pima County Career Development Project 

Teacher^ Pueblo High School ^ \ 

Counselor, Cholla High School . 

Evaluator, TUcson School District #1 

Teacher, Pueblo High School 

Counselo'r, Pueblo High School 

Teacher, Florence Public Schools 

* • . . 

Counselor, University of Arizona, New Start Program 

■J 

Counsq-lor, San Diego Public Schools 

Counselor, Farmington, New. Mexico Public Schools | ^ 

Coordinator, Tucson School District #1 \, 
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EOLLOW UP WORKSHOP SCHEDULE 



8:.00 
9:00 

10:00 
10:15 

12:00 
•1:5Q 



• I - 

9:00 

10:00 



1Q:15 
_12:Gp 

2.: 30 



'Registration J Coffee, We3.coine 

' ■ ♦ 

Reyiew Basis for Institute^ Re- ' 
view of Summer, Project J Review^ J 
.of Objectives 

Break ; ' " - >^ 

Review, of Plans Submitjiecl During 
'Summei* Workshop 

LunclT " ^ 

Reviqw Program Changes Resulting 
BinQB" Summer ' 



2:30^-^ l::Oa' 



Work' on Evaluation Instrument 



1 ^ 
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PILOT PROGRAM FOR ONE HIGH SCHOOL AND FEEDERx 
* JUNIOR AND ELEMENTARY SCHOOLS 



Needs Assessment: . . , - 

1. Awareness -of cultural background is needed- 

2. Appreciation for cultural development is limited. 

3. Awareness for career information is limited- 

^ l|. Appreciation for. careers "is" limited. ; * , . . ^ 

*■ , * • 

5. Experience in career exploration is T.imited« 

» 

6» The "whole individual." concept is not being stresSedi^ 

« 

?• Direct emphasis to the "self" and how he fits^intp the total 

environmental picture is lacking. * ' • v 

1 » A 

8. Lack of teacher and administrative' understanding of ethnic dif/er- 
-ences. 

Goalst ■ . ' - 

. ^ . 

1*1. To promote cultural awai*feness. 

/: 

• 2-2- To develop an- appreciation for ^cultural background of the indivi- 
dual! X ^ ' « * < 

3.3« To provide -career information. , 

' h.l. To develop an appreciation for the ^ world of work. 

5.5. To provide experiences Jin career exploration. 

' 6.6. To develop the '»whole individual" concept. 

7.7. To provide students with the concept of nelf-awarencss. 

8.8. To provide faculty and staff with the knowledge of ethnic and cul 
tural differences. '» 



Objectives: ^ 
r 1.1.1. 



3-3.3. 
li.L'It. 

7.7.7. 

8 i3» 



3^ of the students will have a knowledge of their culture. 

SC,c of the students oWill develop an appreciation of th^ir 
cultural backgr6und» 

At least ^$% of the students will be provided career in- 
formation. 

At least of the students will develop an appreciation 
for the World of work* 

At least 33^ of students will be provided experience in the 
world of work. 

All students will be provided an insight and appreciation of 
the '^7hole individual" concept. * 

30^ of the students will better understand themselves. , 

s 

All teachers and staff members will realize and appreciate 
the ethnic and cultural differences in their schools. 
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Activities: 



1.1-1.1. 



Audio Visual Aids - Cultural Awareness Eair including speak- 
,ers - native folklore- costumes - food - exhibits - bulletin 
boards - parent^^il involvement thru advisory committees - dis- 
cussioQS v/ith classes, crafts, etc. ■ 



*IncorDorate_ethnio stcfdies into their curriculum. 



3-30-3* Career education will be emphasized T(-12^by^p'rov±diTi^-ga±da^ 
centers - career development programs - cooperative education pro- 
grams - field trips, speakers - seminars - audio-visual - work ^, 
kits - incorporating it into the existing curriculum. q 

L.L.L.h. Bulletin boards - projects^ involving job experience. 

5. ^.5.5» Coop education programs - summer youth programs - school work 

experience programs'- career development programs - teacher 
aids and communtiy volunteer programs. 

*• 

6. ^».6.6. Aptitude t^sts and interpretation - achievement tects and in- 

teiprotations - interect inventory and interpretations - nelf- 
evaluation - couni^elin^ and .guidance - .group discussionr :ica-* 
demic interpretations 

7.7.7.7. Group guidance - youth organisations - class discussions - 
- modle imaccs - sclf-awarencc^r, program. 

28 



in- Service^ Program to make them aware of culture, language, habits, 
etc^- Preception checks - roll play - use of ethriic speakers - 
course to learn th» language ( conversatiohal Spanish) or language 
development course. (Student involvement as resource people in all 
in-service activities)-. 



Budget, 

The budget requried will depend on the school enrollment ($20.00 per child). 
Evaluation^ 

Follow-up of student careers selction after graduation with questionaire for 
the schools from, elementary and junior hiigh a pre-test and post-test. 

Teachers and guidance counselors; - community resource people evaluating.-pro- 
grsan by written. reports. r - 

Dissmeination 

The schools involj/'ed will present to the administrative staff and city-wide 
school districts a copy of the proposal and all pertinent data - suimneries, 
evaluations, etc. for their use and consideration. State department will al- 
so be given this information. ' • ♦ 



Proposal^ submitted by : 



Ruben Gonzales 
.John Hamilton 
Richard Medina 
Edward Parra - 
Lois Shively 
Deanna Taylor 
Al Zammitt 



ER?c . '^^^ 
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Problerr 



1. Students have the feeling that teachers, counselors, and admin-" 

istrative personnel have* a suoerior attitude toward the student- 



Goal 



To achieve a comon ground upon which a mutual relationship be- 
tween students and faculty can exist. 



Objectives " _ . , 

1.1.1. During the 1913-11 school year in-service workshops involving 100^ 

^ -of the faculty and 2^% of tlie students shall be held to bring forth 

mutual understanding between the two factions. 



i2. At the end of the school year both faculty and students involved 
.shall, in an open forum and written paper, voice their opinions 
of the effectiveness of the in-service workshops. 

l.l.J. During the 1971-75 school year attempt to make corrections brought 
^ forth in the evaluative^ process froirj the 73-7li opioriions of faculty 

and students for the proposed on-going program. 



1 

l.l.tl.l. Mini-courses in Spanish taught to faculty by studeats. 



1.1. l.Z. Mini-cour?es in Spanish culture etc., taught to faculty by .students - 

1.1. L. 3. Discussion groups between faculty, students, and community pertain- 
• ing to ^concerns of the community. 

l.l.i.h. Informal meetings between faculty and students. 

i.l.i.^. Panel diGCUSsions by the Gtudentc with faculty merely as obccrverc. 

and vice-versa. ^ ' - ^ 

I . * 

Social gatherings of faculty and students away from campus. 

1.1. K7. Faculty field trips into the community. 
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LLlf^i. Bhcourage community to extend invitationG to faculty to enter ctu- 
dents'homo- 

1.1.] i9. Encourage teacher to call the absent ctudent to show concern. 

! • ' 

i 
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i.l.i.lO. Ehcourage Mieachers to call the .parents regarding students positive 
progress. 

.l.r.1.11. Ehcourage faculty and students, to eat together. 

1.1.1.12. Close faculty, student involvement to achieve community goodwill 
projects. " ■ • 
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BILIMGUAL RESOURCE CEMTER 



Goals: 



1. To provide a source of bilingual materials to be used in K-12 ' . 
by ^ students, and staff. 

2. To provide. h bil ingual teachers to work with students and staff 
K-12. 

3« To provide bilingual education in the community school program. 

li» To provide Danish speaking students with bilingual education 

for a period of 3 years. \ ' 

5» To provide an advisory council to assist in de'.^lcpr.er.*: zf :ur- 

riculum relating to Danish speaking students. 



-^^;OfejectivesT" 



1.1. School staff will be made knowledgeable cf bilingual resource 
materials -during the 3 year period as evidenced by resource 
center staff and advisory council. 

> 

2.2. Four bilingual teachers will demonstrate bilingual materials and 
teach bilingual courses during the 3 year period ,as evidenced by 
the principals and advisory council. 

* 

, ' 2.3* The bilingual teaching staff will provide a 2 day workshop in- 
volving the school staff for orientation to the functions^ ob- 
jectives and programs of bilingual resource ^center. 

2.L. The bilingual teaching staff will conduct surveys to determine 
the needs of Danish speaking students before^ entrance into "the 
bilingual program as evidenced by advisory council. 

Progress reports on each student for each subject vill be inpucd 
every nine weeks as evidenced by the principal and advisory coun- 
cil. 

3»1» The adulfe community will develop skills in s everal academic areas 
including GET) an^ citizenship by participating in the community 
school bilingual program ac (Observed by the bilingual teaching staff. 

erIc ■ " ■ ■ .^'-^ 
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li^l. Spanish speaking students in the bilingual education program 

will improve their coiranand of the Ehglish language as evidenr " 
ced by pre-post evaluations gi-ven by bilingual teaching staff. 

5.1. The advisory council mil serve as an observing and assisting 

body to make recommendations as observed by each school's prin- 
cipals . 

TIeed Assessment - Chicano - ^ * . - 

a) It .was determined from the bilingual material resource-center av- 
ailability study done in June 1973 that vi}::tually no bilingual ed- 
ucational materials were available. 

b) It was found -that 21% of the children entering school in l973-7li 
will -not be fluent in Ehglish, currently, 67% of the schools en- 

' rollment is deficient in Ehglish. A bilingual educational r.at- ^ 
erial center is net^.V-^d to serve these students, teachers, ar.i ad- 
ministrators. 



Actr/i':.le3 



1. Serving as a resource person and ten teachers in grades K-12. 

2. Three bilingual teachers will carry a teaching load of three class- 
es each. The balance of their time will be spent in study supervi- 
sdiy activities and enrichment- programs. • 

3. A two day workshop conducted by the bil^Ji^l staff to orientate 
the entire $taff and administration" on tRe \ise, goals, and object- 
ives fo the project. 

h. The bilingual staff will develop a needs assessment tool to be used 
in each participating school. 

5. The bilingual staff and advisory council, will develop a pre-post e- 
valuation instrument to be given to all students enrolled in the pro- 
gram. 

6. The bilingual teachers will be responcible for teaching bilingual ed- 
ucation irt the community school. 
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PROJECT "RAP" 



Needs Assessment 

Not all teachers relate , .well, to students and this is a problem that needs 
alleviation. ' ' ^ 

1. Teacher,s will meet with studeVts n an informal basis^ in order 

to have better communication with each other. 

!♦! Seventy percent of the teachers, as a result of participating in 

two rap sessions per month throughout the school year will have 
better understanding minority cultures which will result in a 
20 percent drop in referrals, suspensions and, ^idealistically, 
dropouts in the school* 

l.l.l Teachers will take two of their planning periods per month and 
meet with students on an infomal basis in a comfortable lounge^ 
in -the school. As a result of talking casually with each other, 
teachers and students will get to taiow each other as people. 

1.1.1.1 The records in the registrar's office will be used to deterr.ir.e 
if the objectives havd' been met.. The principal's 3ecre--.ar7' 7.-111 
keep a refcord of which teachers have signed up to use the Icur.ge 
and remind those teachers who. haven't to do so. A final report 
stipulating activities, budget summary, and objective evalu^tiOT 
will be written by the principal and disseminated to the scho&l^ 
district's Research Department and interested'^principals. A stu- 
' dent questionnaire will also serve as an evaluation device.* 

A Dudget would be needed in order to 'equip a room espe.cially fro this purpo 
.The items needed" are as follows: 



Carpeting $ 500.00 

h Sofas ® $300.00 1200.00 

Large floor pillows 100.00 

5 Bean. bag Chairs 100^00 

3 Coffee tables 100.00 

8 Lamps @ $ 1^-00 120.00 
Drapes " ' 300.00 

8 End Tables @ $2^-00 ' 200.00 

Coffee Perculator @ $15»00 1$»00 

Coffee Supplies 20.00 

Vending Machines , . o 
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Soft Drinks 
Candy 



TOTAL ' / . $2,6SS:00 . 



Calendar of Events , " - ^ 
'J 

Aligust 27 - Orienta;tion for Teachers (project 

Initiation). Throughout first semester- 
Teacher is orienting students in their 
classes. 

December 20 ^ - Informal rap room completed (schedule put 

\ up for t parhprs to si gn-i3pX>-^ • 

^ 

January 2 - SJ^art rap sessions with students. Secre- 

tary send reminder notices to teachers., 

April 15 - Monitor and detemine why non-participatin 

teachers aren't involved (Principal). 

Jane 2 - Evaluation Report -rDue (Principal];. 

Septanber Begin program for second-' year. 



Keeds Assessment-(problems) Chicano 



1. 

2.. 

I. 
5. 



-57" 
7." 
8. 
9. 



Drop-out level is high. 

New work opportunities for Chicanos.. 

More Chicano role models. 

Anglos and Chicanos more aware and. sensitive to the pro- 
blems. 

* Bilingual-bicultural teachers. 



Classroom more reflective of children's background. 
Uhderteaching the Chicano student. 
Chicano has unused potential. 
Role of the counselor. 



Goals' 



1.1. 
2.2. 
3.3. 

6.6. 

7.7. 
8.8. 
9-9' 



To lovier the drop-out rate.- 

To make Chicanos aware of work opportunities. 

To develop an affirmative program of hiring Chicano teachers 
(certified)and others (classified). . 

To make non-Chicanos aware of the Chicano plight. 

To tr^in Chicanos and others in bilingualism and multicultur 
alism. \ 

To make classroom and qurriculum more reflectiv of children* 
background. \ 



To find means ojb ^understanding and motivating. 

\^ 

To assess capabilities in non- traditional ways. 

\ ^ . ^ 

To have counselor spfel\\out his role to the Chicano. 
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Objectives 

1.1.1. 
"2.2.2. 
3.3.3. 



7V7.7. 
S • 8 •S • 

9.9.9. 

Activitiss 

1.1.1.1. 



2 - 2 •2 « 

3- 3-3-3' 




Fifty percent fewer students will* drop out (high school) 
during the school year* 1973-7ii» > 

Career education will be developed through Career laf orV 
mation Center and group guidance contacts (counselor)* 

The professional organization will pursue this by commit- 
tee work and negotiation procedure- 

Cultural awareness groups wj.ll be set u; 
pr e-service) >_ 

State departments and colleges of education will be en- 
couraged to include bilingualism-biculturalism in trainer 
ing program. 

Curriculum groups and departments will b_e .contacted to 
stress the importance of environment on learning. 

Faculty meetings addressed by community leaders^ parents ^ 
students toward understanding and motivation. 

t 

City testing service will explore jion-traditional ways of 
assessing potent±aT"and achievement., 
« • 

The Chicano will develop an understanding and appreciation 
of the counselor's role and learn other sources of infor- 
mation and help. 



More relevant courses^ field trips, -on the job training 
courses, teachers take a personal interest in student, in- 
volve parents (raise their expectation),, 'rotate teachers, 
personal growth and career sessions conduc"^ed by coiinselors^ 
Mexican history and culture for all students. 

Set up a calendar of group guidance activities inviting 
career models reflective, of ethnic groups, broaden coop 
education. 

Put on as a negotiation item. 

Set-up a two week cultural awareness workshop, i.e. , histor- 
ical and cultural differences, perceptual check lists, etc. 
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5.;. '5. 5. Establish bilingual-bicultural workshops, learn to teach your 

subject in Spanish and then do it (write objectives). ^ / 

""6.6.6.6. (Stricter certification in this area) workshops. Begin to use 
Chicano models on bulletin boards. Use "now" people for models. 

7.7.7.7. Develop group teaching and learning. Mexfcans are group-or- 
iented. Exploit group field dependency .of Jlex^cto^lii^^^^ 
■ , . , '"^^ 

. Valid testing to determine the abilities and achievement of 

Chicano individual evaluation that takes into acoour.t r.cre tr.ar. 
the test score. ' ' 
^ ■ ^ 
. 9.9,9.9. PR work needs to be done on the changing rolp of the counselor, 
through group guidance and family groups. , ^1 
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INSTITUTE FOR EDUCATIOKAL PERSONNEL 
IN VOCATIONAL PROGRAMS FOR CHICANO STUDENTS 



Job Title theck One 



, EVALUATION FORM . 

/ 



Administrator Vocational Supervisor ^ Counselor 

Teacher. \ 'Student ' ^ 

Chepk one * !• INSTITUTE • (Use this rating system) 



1. Little or norje 



2. Somewhat less than most institutes 

3. Average institute 

More, than most institutes 
^. Better than most or all ' ^ \ 



A. Were you provided experiences that will increase your compet- ^ 
ancies with Chicano students? ' \ 

1 2 3 h ^ . ^ 

B. Were you provided with information that wixx provide a worRing 
knowledge of .careei' information of requirements, education 
training, interests, personal and other employab.Qity skills 
required to en^^^r the job markets. lou were exposed to at the 
institute* - 

-^^^ 1 2 3 , J 

C. Were you provided with a working knowledge of cultural infor- 
mation about iJhicanos in the Southwest that wi-ll^change your \ 
teaching guidante, counseling or adniinistrative approaches\or 
attitude towards Chicano students* 

, 1 " 2 3 - ^ ■ 5 



D. Did the institue provide you with experiences that indicate the 
heed for bilingual personnel in all phases of industry in the 
Southwest. ■ > • 
1 2' 3 ^ J .5 

E. Rate -the overall effectiveness, of J;he institute m accomplishing 
objectives for which it was designed. 

1 2 3 i», 5 
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SELF - EVAUJATION 



!• VJhat one different and measurable objective "will I accomplish by this 
Friday5 June 29 to become a more adequate counselor, teacher, adminis- 
trator or educator for Chicano students? 



2. iN^.at two (2) different and measurable objectives will I acccr.pli3h 

cecone a more adequate counselor, teacher, administrator etc.*^ for C'ni 
cahos?^' 



3» What five (5) objectives, that are different and measurable, will I per- 
form to become a more adequate counselor, teacher, administrator etc., 
for Chicanos, by next (Fall 73) school year? 



MISCELANBOUS 



F. IVhich part of the institute was most helpful? why? 



G. VJhich part was least helpful? Why? 



H. In what way(s) has your attitude or behavior changed? 

/ 

I. Do you have any ^suggestions or additional comment? 



J* How do you feel about and how would you rate the use of ctudents in this in- 
stitute? 
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GEMERAL COMMENTS 

General comments were solicited from the participants at the end of the 
two week institute. 

Representative comments by the adult participants were: 

'Tfes all very informative, especially to the students and young teachers." 

"The two week institute was very well organized and it is obvious that much 
vjork has gone into the project." 

"The student involvement was very good, and I learned about their feelings 
a::d hew I can better work with Chicano Students . " . 

"As a result of the field trips, I feel I have a better knowledge of job 
opportunities and where bilingual personnel is needed." 

"The institute whicn included student participants was helpful in pointing 
ou^ the comniunication gap between students, particularly Chicano students, 
teachers, and' counselors. " 

"I believe the institute was of great value to me and I would be willing to 
participate in future institutes and encourage other teachers and counselors 
to attend." , / 

"The institute has made me lupre Sensitive to student needs and valuer. 

"Ci^ltural information was well. presented, structurally and unstructurally. " 

"Thanks to the Pima County Career Development presentation, I have finally 
gotten^ some really good insights on careers." ^ ^ 

"The one thing I have go out of this is a better linderstanding of Chicano 
students and some new ideas on how to give them better instruction." 

"I had not realized the problems facing the Mexican-American student." ' 

"Career ladders were sKe^wn by all resource speakers." 

"What I will remember foremost about the conference are the problems faced 
by the Chicanes ♦ I learned more about the Chicano culture and self -concept 
these two w^cks than I ever have before^" 

"The institute would have been even more helpful if it would have been able 
to have a greater cross section of students, specifically students who did not 
make it." / ' - 
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Some general coiranents made by the student participants were: 

*'It was great to know that teachers are human and to show their concern*" 

'^I think this type of program should be continued through the years*" 

"During the two weeks 1 learned different things: 1. Some people are 
very close-minded, 2. People were sympathetic, 3.» Valuable informa 
tion to take back and try. to use, h- Some people really opened up." 

"During the two weeks I really understood the teachers and counselors 
more, if I had known in high school what I know now probably things 
would be different." 

"I think we got something, started. " 

"I feel that the teachers and counselors here are really interested in 
the Chicano student^ It's a shame that not one counselor from ny school 
was here and if this program is offered again next year I will try to 
make our counselors attend* " 

4 

"The teachers and counselors here are the ones that don't really need 
this, the ones missing are the ones that need it. "^ 

m 

"There were a lot of things some of the .teachers thought^ that I didn't 
like, but now that they have been exposed to our feelings, I think that 
they will be better equipped to help out our students and faculty. " 

"One regret I have is that two weeks was not long enough to complete every 
'thing." . ' . 

"Teachers were not setting a good example on tardiness." 

"Teachers were debating among themselves." ^ 

'"Chicano students from the East side high schools should be.. included so 
we could compare problems." 

*^At the beginning of the institute, many teachers thought our feelings were 
not important. Taling to them in our groups, I saw why and from there we 
were able to converse with each other on an equal level." 



